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Introduction and Background 
Since its adoption by SADC Ministers of Education in 2008, the Care and Support for Teaching and 

Learning (CSTL) Framework has been instituted within the South African Department of Basic 

Education (DBE) as a guide for mainstreaming care and support. The Constitution of the Republic of 

South Africa, the National Development Plan 2030 and the education sector’s Action Plan to 2014 – 

Towards the realisation of schooling 2025 mandate the education sector to actively promote the 

rights of all children, especially groups made acutely vulnerable to educational exclusion because of 

barriers and challenges associated with their gender, poverty levels, disability, geographic location, 

nationality, or other common social or economic features. The DBE recognizes the CSTL Framework 

as enabling the education sector to achieve this in and through schools and “to facilitate context-

specific responses to the many barriers that impact on the ability of children to access school, to 

complete schooling and achieve their full academic potential” (DBE, 2014), such as poverty, ill-health, 

consequences of the HIV pandemic, and other related factors.   

CSTL guides the education sector in ensuring that schools are better positioned to be inclusive centres 

of learning, care and support through re-aligning, strengthening and enhancing education policies, 

structures and systems. Achieving this objective requires mainstreaming the development, delivery, 

monitoring and evaluation of comprehensive, coordinated, multi-sectoral services for care and 

support into education policies, structures, budgets, processes and programmes. At the systems level, 

the DBE has developed a CSTL Conceptual Framework and a National Model, which identifies the 

country’s priority areas of focus and translates the DBE’s commitment and responsibilities related to 

the provision of comprehensive care and support in and through schools into a common guiding 

programmatic framework. Both the Framework and the Model specify that whilst the DBE is 

responsible for guaranteeing the right to education for all children, it is not able to provide, on its 

own, the full spectrum of protection, care and support necessary to realise the right to education for 

all children. For schools to function as centres of care and support and implementers of the DBE’s 

mandated obligations to ensure learner access, retention and performance, effective coordination of 

care and support services is required both within and outside of the DBE. 

Whilst integration of care and support at a national-level is important, the impact of CSTL on learners 

can best be measured at the school level, i.e. at the site of delivery. For school-level provisioning, a 

CSTL Handbook was produced in 20141 that provides guidance to schools on coordinating the delivery 

of multi-sectoral care and support services in and through schools, so that all children are able to 

develop to their full potential. The Handbook outlines the key components of CSTL in the school, 

including the mandated care and support structures – the District-Based Support Team (DBST) at the 

district level and the School-Based Support Team (SBST) at the school level - that are responsible for 

ensuring that the care and support needs of both learners and the teachers are identified; approaches 

to be taken to identify and service the care and support needs of learners and teachers, including the 

need for partnerships and networks of service providers; the minimum requirements of schools for 

each of the National Model’s 10 pillars; and expectations for monitoring, evaluating and reporting on 

implementation.  

Since 2014, the DBE and provincial departments of education and partners have introduced the CSTL 

Handbook to schools, and provincial and district education offices have established appropriate 

support structures to facilitate the roll-out across their respective regions. An evaluation of CSTL was 

 
1 The Handbook is currently being revised to include preparedness for crises such as COVID-19 
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planned for 2019/2020, but with the advent of the coronavirus in early 2020, this was not possible. 

In addition, the COVID-19 pandemic and related government lockdowns have resulted in numerous 

consequences for the education sector and the children it serves. It was thus determined necessary 

to conduct a rapid evaluation of CSTL implementation in schools, to determine how schools have 

coped during the COVID-19 period. The findings of the rapid evaluation were presented at the 

November CSTL conference, as a contribution to discussions around strengthening the system for 

effective delivery of school-based care and support services and preparing the system and schools for 

future disruptions or emergencies. This  report provides an overview of the rapid evaluation and a 

summary of the key findings presented at the CSTL conference.  

Study Objectives 
The rapid evaluation had three primary objectives, which were to: 

• Assess the extent to which CSTL is being implemented in schools across South Africa  

• Document the experiences of South African schools during the COVID-19 era 

• Identify areas for strengthening the system in the implementation of care and support 
services, particularly during disruptions or emergencies. 

It was anticipated that the assessment would provide several benefits for key stakeholders: 
 

1. For all role-players: Contribute to the evidence-base for CSTL 
2. For the DBE: Identify gaps at the systems level - policies, strategies, structures, capacity 

building needs, resources, etc. 
3. For district and schools: Provide recommendations for strengthening delivery of care and 

support at the local level 
4. For learners, teachers and parents: Identify areas of best practice and implementation gaps 

that would support programme improvements that would ensure better care and support. 

 

Methodology 
Rapid evaluations are a specific methodological approach to collect data on a specific issue within a 

short timeframe and with limited resources, to provide key evidence that can inform decision making. 

Best practices for rapid assessments suggest the use of mixed methods, applying a combination of 

quantitative and qualitative data collection approaches; participatory practices in the design, 

collection and analysis stages; engaging in concurrent processes of data collection and analysis; and 

action-oriented findings and recommendations.2  

To the extent possible, this rapid evaluation of CSTL was designed with these best practices in mind. 

The decision to conduct a rapid evaluation was taken by DBE and two of its partners, the National 

Education Collaboration Trust (NECT) and MIET AFRICA, in mid-September, with planning initiated in 

early October. In the six weeks between planning and the CSTL Conference, the rapid evaluation team 

developed a skeletal methodology involving an online questionnaire for schools and telephonic 

interviews with principals for qualitative data on schools’ experience in the time of COVID-19.  

Instruments were developed by M&E specialists at MIET AFRICA, with inputs from the NECT and DBE. 

MIET AFRICA provided training to NECT field workers on the telephonic interview schedule to be used 

with school principals or deputy principals. Data from the online survey was analysed by the NECT 

 
2 https://www.betterevaluation.org/en/approach/rapid-evaluation  
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M&E unit, while an analysis of key findings from the interviews was conducted by MIET AFRICA. 

Engagement with other key stakeholders was not achieved in this rapid evaluation, which is a 

limitation. This should be included in a future, more comprehensive evaluation of CSTL 

implementation.  

The evaluation had several guiding questions to inform the development of the methodology and 

analysis. These included:  

• To what extent are schools implementing CSTL? How well do schools implement 

the different CSTL pillars, and how has the provision of these pillars been affected 

by the COVID-19 pandemic?  

• What has been the experience of schools regarding the provision of COVID-19 

specific support? 

• Which CSTL priorities have changed since 2018 and why?  

• What are the key recommendations to build back better systems at national, 

provincial and district levels?  

Instruments 
These evaluation questions were used to structure the online questionnaire and the interview 

schedule. The online questionnaire comprised of 94 questions, organized in 17 sections. The first three 

sections of the questionnaire collected basic information about the respondent and the school, 

including location, designation, quintile level, grade level and size. In this descriptive section, questions 

were also posed to schools about how they have adjusted their teaching schedules in response to 

COVID-19 required adjustments. Sections four and five covered the different care and support 

structures in the school and the school’s exposure to training on CSTL and SIAS (Screening, 

Identification, Assessment and Support). Sections six through 16 covered each of the 10 pillars, basing 

questions on the minimum requirements presented in the CSTL Handbook. Questions related to the 

ways COVID-19 affected the implementation of CSTL were included in each section as relevant. The 

questionnaire ended with open-ended reflections on achievements and challenges. 

The interview schedule for principals and deputy principals covered similar questions to those in the 

online questionnaire but provided more opportunity for in-depth responses on schools’ individual 

experiences implementing CSTL and their experiences during COVID-19. For example, the interview 

questions covered the training experiences of schools and the extent to which training in CSTL and 

SIAS has assisted the school in addressing the care and support needs of their learners; perceptions of 

respondents on successful CSTL interventions; description of support networks and processes; and the 

ways that COVID-19 impacted the school, including support provided to the school during this period. 

Principals were also asked to provide recommendations for the DBE and provincial and district 

Departments of Education for improving the delivery of care and support for teaching and learning. 

 

Administration 
The link for the online questionnaire was disseminated through multiple avenues. The NECT School 

and District Improvement Programme (Programme 1) staff shared the link with their network of 

schools. Similarly, MIET AFRICA programme staff shared the link with their network of schools, and 

also posted an invitation to schools to participate in the survey on their social media platforms. The 

online Google forms link was active from 28 October to 12 November 2021. 
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The interviews with school principals were conducted by NECT interviewers who, through Programme 

1, had several ongoing projects. A training was held with the interviewers to review the interview 

schedule; suggest probes; discuss the expectations regarding the target number of interviews each 

interviewer was expected to complete; and agree on the process for collection and submission of 

completed forms. Interviews were conducted between 28 October and 12 November 2021.   

Respondents and Limitations 
Whilst being a rapid evaluation of CSTL, the intention was to obtain responses from a wide range of 

schools across a minimum of three provinces. It was desired to have representation of primary and 

secondary schools in urban, suburban, and rural areas, as well as geographic representation of inland 

provinces and coastal provinces. In total there were 450 responses to the online questionnaire and 

118 interviews with schools were conducted. Given the avenues through which schools were 

recruited, the majority of schools represented in both the online survey and the telephonic interviews 

are based in Eastern Cape, Limpopo, and North-West Provinces, where the NECT Programme 1 

implements most of its work. Sixty-four responses came from Gauteng, KwaZulu-Natal and 

Mpumalanga, combined.  The majority of schools represented in the online survey are from Quintiles 

1-3 (89%). The distribution of responses by province and quintile are shown in Figure 1. 

 

 
Figure 1: DISTRIBUTION OF RESPONSES BY PROVINCE AND QUINTILE  

Nearly 70% of the schools responding to the online survey identified as being primary schools, which 

is slightly lower than the national proportion of primary schools in the system (See Figure 2). Twenty 

percent of the schools responding identified as secondary schools, and it is important to note that the 

administration period for the survey fell during the examination period, thus potentially affecting 

principals’ availability to respond. The majority (82%) of respondents were principals, while other 

respondents included deputy principals, teachers, SBST members, and other.  
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Figure 2: DISTRIBUTION OF RESPONSES BY LEVEL 

Schools represented in interviews reflect a similar profile to the online survey responses. The majority 

of the schools are located in either the Limpopo (38%) or Eastern Cape (32%) provinces, with 16% and 

11% of the responses from Mpumalanga and North-West provinces respectively. Seventy-one percent 

of the schools interviewed are primary schools, while 25% are secondary schools. Ninety-two percent 

of the schools interviewed are from Quintiles 1-3. The majority of the respondents were principals 

(86%), while heads of department, CSTL Coordinators and LSA’s also served as respondents in a few 

cases. 

It is useful to note several other features of the schools represented in the online survey, particularly 

their approximate size and whether they support learners with special educational needs. The schools 

ranged in approximate school size, with 29% of schools indicated having less than 200 learners, 32% 

of schools reporting an enrolment of between 200 and 500 learners, 17% reporting having between 

500 and 800 learners, and the remaining schools with high enrolments of over 800 learners. Nearly 

40% of the schools represented in the online survey indicated that their school enrolment includes 

learners with special educational needs. 

 

Figure 3: REPRESENTATION OF SCHOOLS BY SIZE 
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Limitations 
As can be expected with a rapid evaluation, this study is not without limitations. One of the key 

limitations relates to the recruitment process. Given the short time-frame within which the evaluation 

was planned and implemented, respondents were recruited through means of convenience – such as 

using pre-existing networks of principals with whom Programme 1 works, and using social media 

announcements to disseminate the survey link. This recruitment approach potentially creates 

respondent bias in that those responding may already be familiar with CSTL or at least with the NECT 

or MIET AFRICA. It also resulted in a large proportion of respondents coming from three provinces 

where Programme 1 operates (e.g. Eastern Cape, Limpopo and North-West Provinces), thus 

potentially affecting the generalizability of the results.  

In addition, as noted previously, the administration period for the rapid assessment fell during the last 

quarter of the school year, during the examination period. Therefore, the timing of the survey may 

have affected principals’ availability to respond, particularly for secondary schools. 

Results 
The results of the rapid evaluation are presented below, and provide a snapshot of the familiarity of 

schools to CSTL and exposure to training; the existence of support structures within schools; and the 

extent of implementation of the 10 pillars. In addition, experiences of schools during the COVID-19 

period is presented, with a particular focus on how COVID-19 affected schools’ attendance and 

teaching schedule, and the extent to which schools were able to adapt to the changes required under 

the COVID-19 lockdown conditions. The results are primarily based on the online survey data, but 

where possible include results from the interviews.  

CSTL and SIAS Training 
The online survey questionnaire assumed that respondents would be familiar with CSTL, while the 

interview with principals included questions on respondents’ familiarity with CSTL as a means of 

starting the interview discussion. Of the 119 schools interviewed, 49 of the respondents, or 41%, 

indicated familiarity with CSTL, and 28% provided a clear explanation of CSTL to support a full 

understanding of the programme.3 Training is important for developing an understanding of CSTL at 

school level. Both the online questionnaire and the interview questions asked schools about whether 

training had been provided to school personnel on CSTL as well as on SIAS, which is an important 

process for implementing CSTL effectively. 

Interestingly, less than half of the respondents on the online survey indicated that their school had 

received training on CSTL, although 70% of schools had received training specifically on SIAS. Of the 

school staff that had been trained, the majority of personnel trained in SIAS and CSTL included 

teachers and the SBST coordinator, followed by other teachers. Figures 4 and 5 provide further detail 

on the training received by schools. In the qualitative interviews, the lack of sufficient training was 

identified by respondents as a pressing need. Twenty eight schools had been trained in CSTL, 11 in 

SIAS, and 5 had both, suggesting that 75 schools have had no training on CSTL or SIAS in recent 

memory. 

 
3 It is important to note that in the course of the interviews, a number of schools describe the various care and 
support practices implemented at the school, suggesting that schools implement care and support but may not 
name it as such. 
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CSTL Structures 
The CSTL Handbook emphasises the important role that support structures play in creating enabling 

environments at schools to facilitate the implementation of CSTL. It is expected that every school in 

South Africa has a SBST, which is “considered the most important structure for coordinating care and 

support activities” (DBE, 2014). The SBST is expected to work with other management and governance 

structures at the school to facilitate the identification of vulnerable learners, coordinate the support 

services that they need, and monitor how these supports are assisting vulnerable learners in their 

progress in school. In addition to SBSTs, schools may have sub-committees on specific care and 

support areas, such as health, safety and quality teaching and learning (QLTC). 

Therefore, an important section of the online survey focused on the different support structures that 

exist at schools that enable them to facilitate care and support services. As expected, nearly all schools 

indicated having the necessary school management structures, such as a school management team or 

school governing body. Figure 6 shows that most schools (83%) reported having a SBST, while 6% of 

the respondents indicated they were unsure if such a structure existed. Many schools reported having 

a Safety Committee (91%) and a Quality Teaching and Learning Committee (80%), and over half of the 

schools have a Health Advisory Committee (54%). In the interviews, 94 schools indicated having a 

SBST, although five respondents voluntarily admitted that these structures were not functional. In 

addition, 22 schools included in the interviews reported having a QTLC or other committee that 

supported the delivery of care and support needs.  
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Figure 5: Proportion of schools with different support structures 

During the COVID-19 period, 54% of schools indicated that their school support structures maintained 

in-person meetings, on a monthly or termly basis. However, other approaches were also employed by 

schools to ensure that the care and support needs of learners were identified and addressed. These 

included the use of WhatsApp groups (48% of schools), telephonic meetings (33%) or virtual meetings 

(20%). It is important to note that nearly one-third of schools did not meet during the COVID-19 

period. (See Figure 7 for further breakdown of results).   

 

Figure 6: How did support structures meet during COVID period? 
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schools to establish as they facilitate the delivery of care and support for learners and teachers. In the 

online questionnaire, schools were asked whether they had a directory of service providers, which the 

Handbook recommends is a useful resource for schools. Schools were also asked about the level of 

support they received from their district offices, which are also expected to establish district support 

teams.  

Over half the schools responded that they did not have a service directory (See Figure 8), although 

many schools referenced partnerships with service providers in response to later questions on the 
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CSTL pillars. This may indicate that schools do not have a formal list of partners, even though such 

support networks exist. In addition, in open ended responses and in the interviews, schools indicated 

that Learner Support Agents (LSAs), parents and community members carried out important care and 

support functions. 

 

 

Figure 7: Proportion of schools with directory of service providers 

The School Handbook also emphasizes the important role that the district plays in supporting the 

implementation of CSTL at the school level. It was of interest to the evaluation team to understand if 

schools felt they received sufficient support from their districts, particularly during COVID-19.  As 

Figure 9 shows, the majority of schools (45%) viewed the support received by districts as limited, while 

40% felt it was sufficient. In addition, half of the schools felt that the level of support had remained 

the same since March 2020, although 19% did indicate that they felt it had decreased during the 

COVID-19 period. When responding to the most recent visit made by their district officials, 71% of 

schools indicated that a circuit manager had visited them in 2021, and most of these visits were 

conducted in October or November. 

 

Figure 8: Level of support from districts, and how support changed over time 
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“The DBE has identified ten priority areas in which there must be delivery with 

respect to care and support activities across all South African schools. These 

priorities respond to the legal and developmental policy and legislative mandate 

placed on the DBE. Also, activities in these areas have been shown to be 

effective in securing inclusion and addressing the barriers currently facing many 

vulnerable learners and groups of marginalised children.” (DBE, 2014; 12) 

The 10 pillars of the South African national model for CSTL are depicted in Figure 10:  

 

 

 

 

 

 

 

 

 

 

Figure 9: South Africa's CSTL Pillars 

For the purposes of the rapid assessment, the online questionnaire included questions on each pillar 

that reflected some if not all of the minimum requirements listed in the CSTL Handbook. As shown in 

Figure 11, schools vary in the level at which they effectively implement each pillar based on the 

benchmarks used. 

 

Figure 10: Proportion of schools implementing each of the CSTL pillars 
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Unsurprisingly nearly all schools implement a school nutrition programme, which is one of the flagship 

initiatives undertaken by the DBE. The majority of schools (60%) adequately implement the Safety and 

Protection pillar, which includes having an incident reporting system, access control measures, a 

school safety plan, an established link with the local police station and a school safety committee. 

Over half of the schools (56%) adequately implement the Material Support pillar, which includes 

assisting learners with uniforms, providing supplies for sanitary dignity, and providing hand hygiene 

consumables. Nearly half of the schools adequately cover Social Welfare, Social Cohesion, and Health 

Promotion. Implementation of school health included whether schools have an established 

relationship with a local health facility, a sick bay or similar area within the school for learners who are 

not well, and if the school has a first aid kit. Implementation of the Social Cohesion pillar was 

determined by whether schools implement at least three out of five recommended practices for 

promoting social cohesion in schools, such as holding assemblies or events on diversity issues, 

including inclusivity into School Improvement Plans, training school structures and learner councils on 

social cohesion, or enabling pregnant learners to continue with studies. Implementation of the Social 

Welfare pillar included whether schools have links with professional social workers, and whether 

schools maintained a register of learners supported by child support grants.  

Implementation of several pillars was lower than desired, particularly for Infrastructure and 

Psychosocial Support (PSS). Infrastructure, particularly WASH infrastructure, is low because only 27% 

of schools have sufficient safe toilets/learner population.4 Encouragingly, 75% of schools reported 

having sufficient water. PSS is also low, which is concerning during this COVID-19 era. PSS was 

determined by counting the schools that have dedicated areas for counselling, having at least one 

school personnel trained in PSS, and having a referral network for learners and teachers needing 

counselling. Importantly, only 28% of schools reported holding mental health awareness days in the 

past 12 months. 

COVID-19 Effects on Attendance and Scheduling 
One of the guiding questions for the rapid evaluation was to understand how the COVID-19 pandemic 

affected schools, how they adapted, and what they require to be better prepared for future public 

health emergencies. To that end, the online questionnaire and the interview questions asked schools 

to describe their experiences.   

A key area of consequence was the extent to which COVID-19 related school closures affected school 

attendance. Nearly half of the schools (47%) reported on the online survey that the attendance in 

Term 3 2021 was less than 95%, which is considered a normal attendance rate in South Africa. When 

comparing this to Term 3 in 2019, 30% of the schools indicated that attendance in 2021 was lower 

than in 2019, while 43% indicated it was approximately the same.  In the interviews, a number of 

schools explained that school attendance had been negatively affected by the COVID-19 pandemic. Of 

further concern is the increase in the number of pregnancies among female learners, following the 

many months of school closures. The participating schools estimated that 519 female learners 

returned to school pregnant, the  majority in secondary schools (474).  

The challenge of curriculum coverage and availability of physical space to maintain social distancing 

in classrooms was raised as a concern in the qualitative responses by schools. The DBE provided some 

 
4 The general guidance of 1 toilet/25 learners was used. Although exact learner enrolment was not provided, 
the ratio was estimated by dividing the number of toilets reported by the lowest and highest number in 
selected range. 
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guidance to schools as to how to adjust their teaching and learning schedules to ensure curriculum 

coverage under safe conditions. While over one-third of schools indicated that they used the daily 

rotation approach, interestingly 50% of schools reported maintaining the status quo (See Figure 12). 

This could be due to small class sizes that allow for adherence to social distancing. 

 

Figure 11: How schools adapted teaching and learning schedule for 2021 

 

COVID-19 Preparedness and Response 
The experience of schools during the COVID-19 period reflects much on the school’s preparedness and 

ability to adapt in their responses. The DBE disseminated Standard Operating Procedures on COVID-

19 during 2020. As reflected in Figure 13, the majority of the schools responding to the online survey 

(89%) reported that they had received training on the COVID SOPs, and 72% of schools believed that 

they are well able or very well able to adhere to them. Nearly all of the schools (97%) reported taking 

temperatures of learners and teachers upon arrival at school; 86% of schools ensured that there was 

adequate distance between seats in the classrooms, 88% of schools reported adherence to proper 

social distancing in outdoor spaces, and 82% of schools had handwashing or sanitization stations 

outside each classroom. To assist them in adhering to the COVID SOPs, schools reported receiving PPE 

and other supports, such as masks (93%), hand soaps (92%), and thermometers (76%).  

Figure 12: Proportion of schools with COVID-19 measures in place 
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and hygiene facilities were identified as a challenge by some schools, as these are critical during public 

health pandemics. Finally, schools mentioned that poor adherence behaviours by learners and parents 

created problems, such as not reporting cases, forgetting masks, and not maintaining social distancing. 

Both the online questionnaire and the interview questions required schools to reflect on how they 

responded to the care and support needs of the school community during COVID-19 period. More 

than half of the schools (60%) reported noticing an increase in vulnerability among learners since 

2020. For some schools, the response to this was seen in adaptations to the school feeding 

programme. Forty-three percent of schools reported that during 2020/2021 their feeding programme 

changed because they sent food parcels home; 37% of schools started a feeding program in response 

to vulnerability during COVID-19. In addition to the feeding programme, 37% of schools in qualitative 

interviews explained that they held COVID-19 workshops on COVID-19 safety for parents and 

community members, and some schools reported providing PSS to members of the school community. 

Several schools in the interviews expressed how the COVID-19 pandemic improved the school’s 

understanding of CSTL and how it should be applied. The principal of a secondary school in Limpopo 

noted that while “the school always had the SIAS policy, [it] never used it nor bothered to refer to it. 

After the pandemic hit us, we started to use the policy because many learners whom their parents 

were infected were showing signs of learning difficulties. The SBSTs also became functional.” Similarly, 

a principal of a Limpopo primary school explained that “Educators are now alert in identifying learners 

who need special support. COVID-19 has assisted us to be vigilant especially after many learners lost 

their loved ones. The SBSTs are regularly communicating with parents especially with issues of 

absenteeism.” 

Recommendations 
The review of findings points to some key recommendations for the DBE and partners to consider, 

including: 

• More consistent training on CSTL is needed. While over 66% of schools have had training on 

SIAS, less than half had training on CSTL more broadly. 91 of 119 schools (76%) interviewed 

requested more training. 

• Support systems within and for schools need strengthening. A number of schools in the 

interviews noted the need for strengthened support systems, including engaging more LSAs 

to assist with co-curricular, curricular, PSS, and other pillars, as well as ensuring that all schools 

have greater access to social workers and specialist staff like psychologists or remedial 

teachers. 

• School infrastructure requires urgent attention. Schools require improvements to their WASH 

infrastructure and building infrastructure to be better able to promote school health, 

particularly under public health emergencies. 

Conclusions 
The results reveal that many schools are implementing CSTL in practice and that they want to be 

upskilled to better serve learners. Most schools have at least one support structure, but continued 

training and workshops for these structures is requested. The results highlight the key areas of 

success, as well as the areas that need specific strengthening, such as provision of PSS. SIAS is a key 

enabling process supporting schools to implement CSTL, and many schools recognize the value of SIAS 
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in helping their school identify and support vulnerable learners. The results also show that schools 

experienced strain under COVID-19, particularly in achieving curriculum coverage and experiencing 

higher than normal absenteeism. However, schools also adapted and persevered; they were able to 

implement the SOPs for COVID-19 safety, and respond to the increased care and support needs of 

their school communities. As the COVID-19 pandemic continues to be a societal challenge, more 

resources are required to improve schools’ ability to positively respond and continue with their 

mandate of quality teaching and learning for all learners.  

 


